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The Best Start: Ready for School Policy for 


parents, early years providers and schools 


 


 


 


 


 


 


 


‘For a child to be school ready they will be an independent and curious learner, 


developed through positive interactions and investigation within safe, secure 


environments. They will be confident to communicate their needs, have the ability 


to regulate their emotions and will have become an emotionally resilient, happy 


child who is supported by aspirational Parents/Carers, early years providers and 


schools’. 
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Introduction 


School readiness remains high on the political agenda and this document aims to set out a mutual 


understanding of what school readiness means for Warwickshire.  


Within Warwickshire we deem children to be School Ready if they have achieved a Good Level of 


Development (GLD) at the end of Early Years Foundation Stage (Reception). In 2019, 71.8% of 


Warwickshire children achieved a ‘Good Level of Development’. This in line with national statistics 


(England: 71.8%, 2019).  


This measure is an assessment taken at the end of the reception year and looks at children’s 


achievements in relation to physical development, personal, social and emotional development, 


communication and language, literacy and mathematics. 


This policy recognises that all children are unique and, for some, achievement of the ‘Good Level of 


Development’ is unattainable. This does not mean however, that they have not made progress in their 


learning and development. 


Outcomes vary across the county with children in the south of the county achieving consistently higher 


results than those in Rugby and North Warwickshire. Some areas of the county fall below the national 


average with boys scoring significantly lower than girls in all geographical areas. 


In addition, in 2019, there is a ‘gap’ in achievement of the ‘Good Level of Development’ of 20 percentage 


points between children who are disadvantaged and their non-disadvantaged peers. 


All the evidence indicates that if a child is not ready for school, they find it harder to catch up. The impact 


on their social and emotional development and their learning can be significant and last throughout 


compulsory schooling. 


This document has been developed by Warwickshire County Council in collaboration with key partners to 


ensure that a common understanding regarding school readiness is embedded across all partner 


agencies. It will foster a values-led approach and supports Warwickshire’s Education (WE1) Strategy 


2019-2024 


Purpose 


The policy will:  


• Provide parents/carers and professionals with an agreed shared goal and a clear understanding of 


what school readiness means within Warwickshire to ensure a consistent and shared approach is 


applied throughout the county.  


• Support practitioners to reflect upon the effectiveness of their existing practices and provision and to 


consider any developments required to ensure that children are school ready. 


• Encourage a multidisciplinary approach to school readiness and provide pathways to improve school 


readiness. 


• Support clear communication with parents and carers, ensuring that they have the confidence and 


clarity of how to prepare their child for school. 


• Consider the school readiness needs of children not participating in any early years setting 


• Promote effective transition. 
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Scope 


The policy is relevant to all parents/carers of pre-school children and Warwickshire early years partners 


who work with them.   


• Parents/Carers 


• Early years settings: 


o Childminders 


o PVI settings 


o Children & family centres 


o Pre-school settings 


o  Maintained nursery schools and nursery classes 


• Infant and primary schools 


• Health Visiting service 


• School Health & Wellbeing service 


• Speech and Language service 


•  SEND and Inclusion  


• Physiotherapy 


• Occupational therapy 


• Community Paediatricians / G.P 


• Warwickshire County Council 


• Voluntary organisations 


Stakeholder’s Commitment  


Warwickshire early years professionals and partners will be asked to support and sign up to the 


principles of supporting documents that accompany this policy. 


• The Best Start: ready to learn, ready for life: Reception Readiness Stakeholder Partnership 


Agreement 


• Information sharing guidance 


• Early years data sharing agreement 


• Service level agreements  


• Warwickshire Education Strategy: Working in partnership, celebrating success, aiming for 


excellence                                                        


The purpose of these documents is to ensure that services work effectively together using a consistent 


approach enabling children to achieve the best outcomes.                      


Policy Statement  


1. Warwickshire School Readiness definition 


 


There are many definitions of School Readiness, however the principles of this document and the 


Warwickshire “Ready for School” definition are based upon the framework that is described within School 


Readiness and Transitions – A companion to the Child Friendly Schools Manual (2012) UNICEF which 


states that school readiness is defined by 3 interlinking components: 


 


Childrens readiness – focuses on what a child should know and be able to do in order to enter school 


confidently with an enthusiasm for learning and is applicable to all children, particularly those that are 


economically disadvantaged and vulnerable. 
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Early years settings and schools’ readiness – Promote a child friendly learning environment which 


recognises and adapts to the needs of individual children and families and supports the smooth transition 


into reception and the next stage of education. 


Families Readiness – Promotes the positive involvement of parents and carers regarding children’s early 


learning, development and transition to school. 


Additionally, we recognise that other services/agencies have an important role in promoting and 


supporting a child to become school ready and therefore have included a fourth element:  


Services Readiness – Health, Social Care and other agencies will support families collaboratively to 


address health and social care issues that impact on the child’s ability to become school ready. 


Within Warwickshire we recognise that the skills required to be school ready are skills that a child will 


need for life and therefore the following definition has been applied: 


‘For a child to be school ready they will be an independent and curious learner, developed through 


positive interactions and investigation within safe, secure environments. They will be confident to 


communicate their needs, have the ability to regulate their emotions and will have become an 


emotionally resilient, happy child who is supported by aspirational parents/carers, early years providers 


and schools’  


It is this definition that we ask all partners, families and professionals to sign up to. 


2. Achieving School Readiness 


Play is the key principle for learning in early childhood as it provides the platform for children to acquire 


not only physical skills but also to develop their cognitive skills, language and social skills which includes 


emotional resilience. Children who become proficient at these skills become socially adept, confident and 


eager to learn. 


Therefore: School Readiness is not about compliant behaviours nor is it about a formal learning 


approach 


Secure relationships and positive emotional wellbeing underpin the ability to learn. To ensure this every 


child will be allocated a key person within the early years provision including the reception year who will 


plan and deliver learning activities that support the child to meet the requirements.  


They will also engage with and support parent/carers in guiding their child’s development at home to 


ensure that all practitioners and parent/carers provide children with the opportunity to: 


• Become interested in their surroundings and environment to enable them to explore confidently 


• Feel socially secure, create meaningful and respectful relationships and develop emotional 


resilience and coping strategies 


• Learn to make decisions, exercise independence and autonomy 


• Practice and extend language and listening skills ensuring that consideration is given to the needs 


of children who communicate in alternative ways are met. 


• Learn to look after themselves and, age/developmentally appropriately, manage their basic 


needs. 


• Play and work cooperatively to sharing ideas and negotiating through differences and 


independently exploring their own ideas. 


All other services and agencies will work in partnership with the early years settings to support the child 


and family to become school ready. Service referral pathways and guidelines will be available to ensure 


that children can access appropriate services in a timely manner.    
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3. Raising concerns / referrals 


All Safeguarding concerns must be made following Warwickshire Local Safeguarding Board Procedures 


alongside local policies and guidelines. https://www.safeguardingwarwickshire.co.uk/  


Referrals of children to agencies for assessment and support must be completed on the correct referral 


form and in a timely manner. 


4. Transition  


It is well understood that transition into school can be stressful for children and therefore should be a 


process which happens gradually. Smooth transitions within the Early Years Foundation Stage are crucial 


to support the emotional health and wellbeing of children. This is particularly relevant for children with 


additional needs who may require flexible support.  


Children who are well supported learn positive ways of coping with change and are more likely to be 


emotionally intelligent, resourceful, resilient and fulfil their potential. This requires commitment from all 


professionals involved and it is important that policies, procedures and practitioners roles are clearly 


defined to ensure that children and parents/carers are well supported during this time. 


Within Warwickshire, early years Managers, Head Teachers and parents/carers can best support a child’s 


transition into school by ensuring that it is a key element throughout the pre-school year and extends into 


the reception year. This is achieved by: 


Information Sharing – For transition to be successful there needs to be a shared understanding and equal 


partnership between parents/carers, early years settings and Schools and partner agencies, such as 


health visiting and speech and language therapy.  Effective communication is key and therefore all 


services will have robust policies and guidance in place to support information sharing.   


Transition between early years setting and school - This will take place during the summer term prior to 


the child starting school to discuss and share information on individual children. The information shared 


will be holistic to include the child’s social, emotional and physical development and needs to ensure that 


transition plans are bespoke for each child.  


 


Information exchanged about the child’s learning and development should be valued and respected 


whilst recognising that children will respond differently in a new environment 


 


At this point information will also be shared relating to services working with the child and family and any 


safeguarding concerns.  Transfer of safeguarding records should include collection of the signature of the 


recipient organisation  


 


Parental consent must be obtained for the transfer of all other records in line with GDPR regulations 


 


Children/families being familiar with their new school, teaching staff and routines.  


 


Building secure attachments is important to ensure a smooth transition, therefore school arrangements 


should meet the needs of the children/families that they are accepting. As a minimum, a child should 


experience a visit to their new school and the classroom staff should visit the child within their nursery 


setting or childcare provision.  


 


A one-off visit, however, may not meet the needs of some children therefore Schools and early years 


settings should plan extra time for helping children in transition and explore other ways that a child can 


familiarise themselves with their school.  



https://www.safeguardingwarwickshire.co.uk/
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Equally, all parents should be offered an induction event at their child’s school with the opportunity to 


meet the adults who will be supporting their child. Early in the autumn term a progress meeting will take 


place between parents and school. 


 


Within school settings there should be clear welcoming procedures for children and parents with the aim 


of promoting and sustaining positive working relationship between parents/carers and Schools.    


 


Best practice indicates that every child new to the school offered a home visit from school staff prior to 


starting School with the aim that staff can see the child in a familiar setting and parents/carers can talk in 


a relaxed environment.  


 


Children/families being familiar with partner agencies  


 


Transfer of individual children from Health Visiting services to Warwickshire School Health & Wellbeing 


Service (WSH&WBS) will take place from the beginning of June to the end of August to ensure that 


children’s health needs continue to be addressed. WSH&WBS will work with parents/carers and liaise 


with schools to ensure that children receive the support that they require and that schools are able to 


manage individual children’s health needs.   


Services working with individual children (e.g. SALT, Physio, IDS) will liaise with their school age team to 


ensure seamless transition to their school age services.  


 


5. Key Outcomes  


Warwickshire Education Priority 1: Our challenge is to foster childrens love of learning from birth through 


early childhood and into Year 1, so that all young children achieve their potential 


Our key outcomes are: 


• The percentage of children achieving a Good Level of Development (GLD) will be in line or better than 
the national average and Warwickshire’s statistical neighbour position will improve from 10th out of 
11 (Nov 2019)  
 


• The gap in Good Level of Development measure at age five for disadvantaged learners compared with 
non-disadvantaged in Warwickshire will be halted in 19/20 and then start to decrease 
 


• The percentage of early years providers that are judged by Ofsted as good / outstanding for overall 
effectiveness at least match the national figure 
 


• The percentage of 2-year olds that are eligible and benefitting from funded early education places will 
be maintained at 75% or above. 
 


• Parents, carers and professionals understand the role they play in supporting children to be ready for 
school 


6. Responsibilities 


Compliance, monitoring and review – The effectiveness of the Ready for school policy will be monitored 


by the Early Years Board, via the early years strategy 2020 – 2024 


The policy will be reviewed bi-annually 
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The Best Start: ready to learn, ready for life 


Getting Ready for School: Guidance for Parents and Carers 


 


Warwickshire County Council is committed to ensuring that children in Warwickshire get the best start to 


help them to be ready to learn, ready for life  


Our challenge is to foster children’s love of learning from birth through early childhood and into year one, 


so that all young children achieve their potential 


This guidance will:   


• help you understand what “being ready for school” means  


• help you to prepare your child with their transition to school  


• help everyone work together to support your child  


What does “being ready for school” mean? 


The United Nations Children’s Fund (UNICEF), who work for the protection of children’s rights says that 


there are 3 key factors needed for all children to be school ready:  


• child readiness 


• early years setting and school readiness  


• family readiness 


In Warwickshire we know that everyone has an important role in helping your child to be school ready. 


Therefore, we have included a fourth key factor: 


• services readiness 
 


Child readiness: this is what a child should know and be able to do so that they can start school confidently 


and ready to learn.  


Early years setting and school readiness: early years providers will create a child friendly learning 


environment. This should be adapted to the needs of individual children.  


Family readiness: this is the positive role that parents, and carers play in their child’s early learning, 


development and transition to school. 


Services readiness: education, health, social care, and other services will work together to help you with 


any issues that affect your child’s readiness for school.  


In Warwickshire we know that the skills that your child needs to be school ready are skills that they will 


need for life. We want your child to: 


• feel secure  


• make good relationships 


• have positive interactions  


• manage their emotions  


• become confident to talk about their needs 
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• become independent  


• be curious to learn 


• investigate within a safe, secure environment 


• become interested in the world around them  


• be supported by parents/carers, early years settings and schools 


School Readiness 


Play is an important part of learning and builds confidence. It helps your child develop their physical, 


problem solving, communication and social skills. Most children will reach the expected level in the Early 


Learning Goals at the end of Reception. 


Your child will be given a named key person within their early years setting/school who will plan activities 


that support your child to meet the Early Learning Goals.  Your child’s key person will also support you in 


helping your child’s development at home.  


Transition  


Smooth transitions within the Early Years Foundation Stage are essential to support the emotional health 


and wellbeing of children. This is particularly important for children with additional needs who may need 


extra support.   


Children who are well supported learn positive ways of coping with change. They are more likely to be 


emotionally intelligent, resourceful, resilient and go on to fulfil their potential. This needs commitment 


from everyone working with your child.  


Within Warwickshire, early years managers, head teachers and parents/carers can best support a child’s 


transition into school, by making sure that it begins in the pre-school year and extends into Reception. Your 


child’s key person will support your child to settle into school and develop positive ways of managing 


change.  For transition to be successful there needs to be good communication between parents/carers, 


early years settings, schools and health professionals.   


This is achieved through planning the transition between the early years setting and school.   


• Transition planning will take place during the summer term before your child starts school to 


discuss and share information about your child.  


• The information shared will include your child’s communication, social, emotional and physical 


development so that transition plans are adapted for each child.  


• All information shared about your child’s learning and development will be valued and respected, 


recognising that children will behave differently in their new surroundings. 


• Your child may have a visit to their new school and the classroom. Some children may need extra 


time and support to familiarise themselves with their new school. 


• Staff may also visit your child within their early years setting or at home.  


• Information will be shared by other professionals working with your child and family regarding any 


safeguarding concerns.  


• Information will be shared in line with general data protection regulations (GDPR).  
 


School should welcome you and your child and build a positive working relationship. It is important that 


good relationships are built from the very start of your child’s transition into school.   
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The Best Start: Ready to Learn, Ready for Life 


Reception Readiness Stakeholder Partnership Agreement 
 


School readiness starts at birth with the support of parents and caregivers, when young children acquire the social and 


emotional development, knowledge, skills and attitudes necessary for success in school and life. 


 School readiness at age five has a strong impact on future educational attainment and life chances. 
This document is a statement of principles which will underpin a commitment to partnership working. It will be 


applied across Warwickshire, but delivered in a localised way, in response to local needs. 


Purpose: The purpose of this partnership agreement is to ensure that services work together effectively, using a 


consistent approach to transition and school readiness which enables children and families to achieve positive 


outcomes. The key stakeholders in this agreement are:  


❖ Early Years Providers (EY Providers)  


❖ Infant and Primary Schools 


❖ Health - Health Visitors, School Health   


❖ Early Help and Children’s Services 


❖ Children and Family Centres  


❖ Local Authority Education Professionals  


❖ Voluntary Sector Providers  


❖ Therapy Services – Speech and Language Therapy, Physiotherapy, Occupational Therapy 


Values driven approach: Working together, we can all make a difference. 


❖ Over the last year work across services has led to Five core values which underpin the starting point for the 
objectives, priorities and outcomes that we aim to achieve collectively. 


 


 


Aspiration: All children will have the opportunity regardless of their starting points and challenges to achieve their 
potential. 


Because we:  Have high expectations and a ‘can do’ attitude which permeates our work for Warwickshire children from 
birth to five and beyond. 


Awareness: The importance of early help and early childhood education is understood by all. 


Because we:  Communicate with knowledge, share best practice, make informed decisions and turn awareness into action. 


Access and Inclusion: Every child has the opportunity to access support and education and to be fully included. 


Because we:  Work together regardless of boundaries, cultures and organisations to surmount barriers and make a 
difference. 


Quality:  All children receive timely support and a good or better early childhood education. 


Because we: Recognise and value high quality early years practice, pursue high standards resolutely and support others to 
achieve this. 


Integration: Children and their families experience responsive and coordinated services. 


Because we:  Operate through outward-looking organisational cultures, where individuals at all levels learn on the go with 
their peers and work for a single aim. 
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The role of each of the stakeholders with regards to effective transition into statutory schooling is outlined below to 


ensure a shared understanding of how they work together. Every service has a responsibility to identify and support 


families, initially using the resources within their service and then if necessary, signposting to ensure that children and 


families’ access what they need. 


Early Identification:   
All stakeholder teams involved with children and families have a responsibility to identify concerns as early as possible 
and gain consent for information sharing from Parents/Carers to seek appropriate support for their family.  
 
We will: 
❖ Know the local assets available to help support children and families. 
❖ Make links with other local services enabling families to access the right service at the right time to meet their 


needs. 
❖ Understand what Early Help means in Warwickshire and know when and how to complete an Early Help 


assessment.  
❖ Understand the guidance and thresholds relating to Early Help and ensure that local safeguarding procedures are 


always followed.  https://www.warwickshire.gov.uk/mash 
❖ Establish positive relationships and communication pathways with all services which support children and families. 
❖ Make the best use of data to inform practice and any support offered. 
 
The Partnership Agreement 


Early Years Providers will: 
❖ Provide high quality care and learning for young children before they start school, meeting the statutory 


requirements of the Early Years Foundation Stage and any other relevant legislation. 
❖ Support children and families as they transition to School, ensuring a successful start by developing children's 


readiness and resilience to cope with change.  
❖ Identify children and families who require additional support. Implement plans to meet their individual needs.  


❖ Promote the uptake of Early Years Pupil Premium funding and Disability Access funding. 


❖ Work in partnership with Parents/Carers, assisting them with accessing other services. 


❖ Communicate with all receiving providers and support services, in a timely manner, to ensure that transition is a 


smooth process. Establish and agree the material to be transferred. (e.g. EYPP, DAF, 2HELP). 


❖ Establish relationships with the Schools that the majority of children will be attending and communicate with all. 


❖ Engage with local area Aspiration Networks to support cross sector moderation of assessment judgements. 


❖ Ensure that records relating to learning and development, safeguarding and SEND are transferred to the receiving 


provider in a timely manner.  


❖ Ensure that children with SEND have a detailed transition plan that is developed in partnership and shared.  


❖ Focus on Personal, Social and Emotional Development and securing children’s independence and self-help skills 


❖ Know where to find guidance and procedures relating to Early Help and Safeguarding. 


❖ Ensure that there is a link in place with the Health Visiting Service and School Health Service. 


❖ Seek out the appropriate professional to access support and guidance for a child in their care. 


Schools will: 
❖ Provide high quality care and learning for young children on entry to statutory Schooling, meeting the 


requirements of the Early Years Foundation Stage and any other relevant legislation. 
❖ Plan for the induction and transition of children into School, making best use of the information shared to provide 


an environment that responds to children’s interests and individual needs. 
❖ Establish a relationship with their feeder early years providers (that the majority of children are received from) 


and plan a transition programme relevant to their local context, which is share with providers. 
❖ Communicate with early years providers in a timely manner to ensure the transition is a smooth process by 


establishing and agreeing the material to be transferred. 
❖ Engage fully with the more detailed transition plan as required for children with SEND. 
❖ Engage with local area Aspiration Networks.  



https://www.warwickshire.gov.uk/mash
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❖ Respect the material that is exchanged and seek to develop this in partnership with the early years provider so 
that is it used to its best effect. 


❖ Know where to find guidance and procedures relating to early help and safeguarding. 
❖ Signpost, support and work in partnership with Parents/Carers to assist with take up of other services. 
 
Health Visitors will:  
❖ Implement the Healthy Child Programme: http://www.healthychildprogramme.com/  to support the health needs 


of children and families.  
❖ Work closely with partners on identifying the additional support needs of children and families. 
❖ Promote early education for children who qualify for 2 year old funding.  
❖ Complete the Integrated Review and share findings with EY Providers (2 ½ year old check/ASQ).  
❖ Share the ASQ findings and plan with relevant partners.  
❖ Signpost to other agencies and services, for example mental health support, attachment, supporting vulnerability - 


domestic abuse, debt management).  
❖ Provide support to the Early Years settings within the Health Visitor local areas. 
❖ Engage with Aspiration Networks. 
❖ Liaise with School Health to ensure a child’s transition to school is seamless and their healthcare needs are met, 


developing healthcare plans where necessary. 
 
School Nurses will:  
❖ Implement and deliver the Healthy Child Programme: http://www.healthychildprogramme.com/  to promote the 


positive health and wellbeing needs of children and families. 
❖ Commit to partnership and integrated working across all sectors and agencies to support the identification and 


management of any additional needs of children and families. 
❖ Identify and signpost parents to other agencies and services as needed. (E.g. mental health support, domestic 


abuse, debt management).  
❖ Liaise with Health Visitors to ensure a child’s transition to school is seamless and their healthcare needs are met, 


through a healthcare plan where necessary. 
❖ Make referrals to other agencies where necessary to support the health of the child.  
❖ Support schools to promote health and wellbeing.  
❖ Develop partnerships with Early Years settings and schools to promote and support school readiness. 
 
Warwickshire County Council (Children and Families Teams) will:  
❖ Provide information, advice and support to partners, professionals, families and carers. 
❖ Work with children, families and carers in a manner that builds their independence and resilience by providing the 


right support at the right time. 
 


Children and Family Centres will:  
❖ Provide information, advice and support regarding early years services in their local areas . 
❖ Provide and support families to engage in early learning activities . 
❖ Facilitate discussion with families / carers about children’s learning and development and the importance of 


transition. 
❖ Provide support in the area of the home learning environment.  
❖ Make strong links with their schools, communities and early years providers. 
❖ Promote take up of funded two year old places, Early Years Pupil Premium and the Disability Access Fund. 
❖ Work in partnership with Parents/Carers, assisting them with accessing other service. 


❖ Focus on Personal, Social and Emotional Development and securing children’s independence and self-help skills 


❖ Know where to find guidance and procedures relating to Early Help and Safeguarding. 


Therapy Services will: (Speech and Language Therapy, Occupational Therapy, Physiotherapy)  
Provide access to training and advice to support parents and Early Years Practitioners to optimise the learning 
environment e.g. the "M.O.V.E.S programme" and "Time to Talk" 
❖ Work in partnership with families, Early Years Providers and other agencies ensuring onward referral where 


appropriate  



http://www.healthychildprogramme.com/

http://www.healthychildprogramme.com/
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❖ Provide direct support to those children identified with a therapy need  


❖ Focus on the development of functional skills and working towards independence 


 


Education and LA Professionals will:  
❖ Provide access to training advice and support for Schools and Early Years providers directly and through links with 


others to improve transitions and the quality of teaching and learning.  
❖ Provide direct support to those judged to be at “requires improvement” or below 
❖ Provide support, training and advice to Schools and early years providers in respect of children with SEND (LA Early 


Years Teams) 
❖ Facilitate Schools and Early Years providers to make strong links with Children and Family Centres.  
❖ Provide and promote sharing of data between and across services  
 
Voluntary Sector Providers will:  
❖ Signpost, support and work in partnership with Families/Carers to assist with take up of other services.  
❖ Work in partnership with families to support the children’s learning and school readiness.  
❖ Liaise with other partners for support and to share information about a child/family where necessary.  
❖ Encourage parents to be an advocate for their child 
❖ Promote health and wellbeing, including signposting to other agencies and services if required e.g. mental health, 


domestic abuse.  


Information Sharing:  
The purpose of information sharing is to enable stakeholders and professionals to work collaboratively to ensure that 
children have their physical, emotional, social and educational needs met in a timely manner thus improving school 
readiness. The sharing of information can be facilitated between relevant partner parties where it is “necessary or 
expedient” for the purposes of this agreement and where the principles of data protection are upheld. 
 
The principal legislation concerning the protection and use of information, including Personal Data is: 
 


❖ Data Protection Act 2018 (DPA 2018) 
❖ General Data Protection Regulation 2016 (GDPR) 
❖ National Data Guardian Report 2013 
❖ NHS Confidentiality Code of Practice 2003 
❖ Computer Misuse Act 1990 
❖ Common Law Duty of Confidentiality 


❖ NHS The Care Record Guarantee 
❖ Human Rights Act 1998 
❖ Data Security and Protection Toolkit 
❖ Information Sharing 
❖ Care Quality Commission standards 


 
Personal Data will only be processed to the extent, and in such a manner, as is necessary to meet the obligations 
under the Agreement or as is required by Law. The main legal basis upon which information will be shared under the 
Agreement is: 
  


❖ GDPR Article 6(1)(f) The data subject has given consent to the processing of his or her personal data for one or 
more specific purposes; 


❖ GDPR Article 9 (2) (a) The data subject has given explicit consent to the processing of those personal data for one 
or more specified purposes. 


 
Appropriate sharing of information can help to improve outcomes. When sharing information, it needs to: 
 


❖ Be done in accordance with the law.  
❖ The report “The Protection of Children in England” emphasises the risk of not sharing information, particularly where 


there may be a risk of harm. Therefore, sharing information without consent can be justified within the limit of the 
law if we believe a child/ children or parents are at risk of harm.  


❖ Where personal information (i.e. name, address and date of birth) on an individual child is being shared, the 
parent or family need to provide explicit consent. 
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Implementation 
 


❖ All partners to this agreement must commit to the implementation of this partnership agreement.  
❖ The effectiveness of the Reception Readiness policy, this partnership agreement and the wider toolkit will be 


monitored as part of the function of the Early Years Board. 
❖ Where there are concerns about how effectively the partnership is working please contact the senior leader for 


the specific service involved to resolve issues in the first instance e.g. Head Teacher, Early Years Provider Manager, 
School Health Manager, Health Visiting Lead, Early Help Officer and Voluntary Service Manager. 


❖ If this cannot be resolved through local measures, please refer to the relevant services’ complaints procedures to 
ensure that the issues are addressed.  


 
 
The partners below have all signed up to this partnership agreement during July 2020 
 


Name Role Team or Service 
Amanda King  Strategic Lead: Early Years  Education Services  
Zoe Harwood  Integrated Disability Service 0-5 


Strategic Manager  
Education Services  


Kate Sahota  Public Health Lead Commissioner 
(Family Wellbeing)  


Lead Commissioner (Family 


Wellbeing)  
Elizabeth Roche  Preschool Team Lead   Children’s Speech and Language 


Therapy  
Matt Conibere and Maggie Clarke  Service Manager and Assistant 


Director 
Compass  


Katy Coates and Sarah Foster  Locality Managers Health 


Visiting Service  
South Warwickshire Foundation 
Trust  


Marina Kitchen  Service Manager for Early Help & 
Targeted Support Services 


Children and Families Service  
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to Learn
Ready
Ready


for Life


Family Information Service
www.warwickshire.gov.uk/�s


Online guide for parents
www.warwickshire.gov.uk/parentguides 


NHS Start For Life www.nhs.uk/start4life


Sleep council www.sleepcouncil.org.uk


Talking Point
www.talkingpoint.org.uk


Toileting – Eric  www.eric.org.uk


ROSPA www.rospa.com


Child Accident Prevention Trust   
www.capt.org.uk


Child Development
www.nhs.uk/tools/pages/birthto�ve.aspx


Healthy Lifestyle
www.nhs.uk/change4life/pages/change-for-life.aspx


Children’s emotional health  “Sorted Books” 
www.warwickshire.gov.uk/sorted


NSPCC www.nspcc.org.uk


WCSB  www.safeguardingwarwickshire.co.uk
Hungry little minds  
www.hungrylittleminds.campaign.gov.uk


Time to Talk www.timetotalkwarwickshire.com


Facebook link WCC early years 
en-gb.facebook.com/wccearlyyears/


WCC SEND www.warwickshire.gov.uk/send


School Admissions
www.warwickshire.gov.uk/admissions


RISE  emotional health and wellbeing
www.cwrise.com


Domestic Abuse www.talk2someone.org.uk


Happy little people www.happylittlepeople.co.uk


EYFS  www.foundationyears.org.uk


Teaching school www.warwickshire-tsa.com


School nurses www.compass-uk.org


Health visitors 
www.swft.nhs.uk/our-services/
children-and-young-peoples-services/health-visiting


We will encourage your child’s personal hygiene, 
so they stay clean and dry at school.


We will support parents to have a bedtime routine 
for their child. We will teach your child why having 
enough sleep is good for them.


We will support your child to take care of 
themselves.


We will teach your child why healthy eating, 
keeping clean and regular exercise is important.


We will encourage your child to care for living 
things and the world around them.


We will plan activities which will teach your child 
word patterns, sounds and rhymes.


We will plan activities that encourage your child to 
concentrate and sit quietly. We will encourage them 
to pay attention to what others say and to respond.


We will help your child to feel good and celebrate 
their achievements. We will encourage your child 
to ask for help if they need it.  


We will encourage your child to have good 
relationships and be thoughtful of other people’s 
needs and feelings.


We will ensure that the classroom and outdoor 
spaces are welcoming, we will encourage your 
child to explore.    


Schools


Guide for Parents & Professionals


Useful contacts







I can manage my toileting needs and 
wash my hands with adult support if 
needed.


I can go to sleep by myself so that I 
have enough energy to learn and play 
at school.


I can take my coat o� and get 
dressed/undressed with some help.


I can feed myself using a knife, fork and 
spoon and enjoy sitting at a table eating 
a range of foods with friends and family.


I can tidy my toys and care for my 
belongings. I am starting to show an 
awareness of my environment.


I can ask for help, be understood, 
follow simple instructions and share 
my ideas.


I can listen for a short period of time to 
a story and stay interested in an 
activity of my choosing.  


I can con�dently try new things and 
not worry if things go wrong.


I can make friends and enjoy playing 
kindly with other children.


I can con�dently be away from my 
parents/carer.


I will support my child to become independent 
with toileting.


I will make sure my child has a regular bedtime 
routine.  (I will ask for support if I am �nding this 
di�cult).


I will support my child to practise getting dressed 
and undressed independently.


I will encourage my child to try new foods. I will 
encourage my child to eat at the table, using a 
knife, fork and spoon.


I will encourage my child to keep their toys tidy 
and look after their belongings.


I will help my child’s communication skills by 
playing, talking and reading with them.


I will support my child to stay interested in a 
variety of activities to develop their concentration 
skills. 


I will try new activities with my child and ask them 
how it makes them feel. I will reassure my child 
that it is O.K to make mistakes.  


I will encourage my child to play with other 
children.


I will encourage my child to explore new places 
and interact with new people.


ChildParents
We will support you to make sure your child is 
toilet trained.


We will talk with you if your child struggles with 
their day.


We will encourage your child to practice their 
self-care skills.


We will plan activities about food and healthy 
lifestyle choices.


We will encourage your child to care for their 
belongings and the world around them.


We will encourage good communication skills by 
using a wide range of language. 


We will encourage your child to take part in 
listening and creative activities.


We will provide a safe space which encourages your 
child to explore their surroundings. We will plan 
activities that challenge your child but are possible.


We will encourage your child to play well with 
others and by themselves. We will set clear 
behaviour rules.


We will build a positive relationship with your 
child and get to know them individually.


Early Years Provider
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 Service Guide: 


The Health Visiting Service and School Readiness 


The Health Visitors across Warwickshire provide a Universal service offer to all children until they start 


school.  


All children will be offered a development review between 2-2.5 years which is completed by parents 


and reviewed by a Health Visitor or Community Nursery Nurse. At this stage appropriate referrals are 


made to supporting agencies such as Speech and Language or Portage, or arrangements are made to 


review development at a later date. 


Also, at this appointment diet, oral health, self-care skills, toileting and sleep are just a few of the topics 


which are discussed with parents and carers and relevant resources shared. 


After this appointment, parents are reminded that they continue to have a health visitor until their child 


starts school, and they can contact at any time for a further appointment or advice. They are also given 


the information around the Chat Health texting service and local social media page relating to their 


Health Visiting Team. 


Where children may have identified additional needs or require a higher level of Health Visiting service, 


parents and carers will be supported in the months prior to starting school with ensuring their needs are 


being met and that there is liaison where appropriate with the school nursing service. 


More information can be found at: 


https://www.swft.nhs.uk/our-services/children-and-young-peoples-services/health-visiting  



https://www.swft.nhs.uk/our-services/children-and-young-peoples-services/health-visiting
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Transition: A Review of Practice in Schools

		Vision and Values 

		In place /embedded

		Partially in Place

		Planning stage

		Not in Place



		Transition valued. It is well planned and suitably resourced across the EYFS and into Year one.

e.g Allocation of sufficient time and resources for staff to prepare for all aspects of transition, including reading information gathered about the new intake

		

		

		

		



		There a designated co-ordinator or a post of responsibility with transition as part of their remit?

		

		

		

		



		There is a governor (where appropriate) or SLT oversight with specific responsibility for transition into and across the school

		

		

		

		



		There are clear policies and procedures in place in relation the approach to Transition, both into school and beyond EYFS into Year one

		

		

		

		



		The approach to transition evaluated and reviewed

		

		

		

		



		Specific time is planned to allow for baseline assessment in reception 

		

		

		

		



		There is an ethos where parents / carers are valued, included consulted with and supported 

		

		

		

		



		Communication and Sharing information 





		In place /embedded

		Partially in Place

		Planning stage

		Not in Place



		There is regular engagement with feeder settings and childminders that goes beyond the summer term

		

		

		

		



		Engagement with families / parents / carers includes a range of approaches to meet individual needs

		

		

		

		



		There is effective provision for parents with English as an additional language or with poor literacy skills

		

		

		

		



		Written information is accessible, easy to understand, reviewed and up to date? 

		

		

		

		



		Website material is reviewed in terms of ease of understanding and accessibility, it is up to date

		

		

		

		



		There are a range of opportunities for parents/carers to find out about what their children will learn and how they can be involved? (e.g. open days, individual/group meetings, sharing workshops, newsletters, blogs etc)

		

		

		

		



		There are effective systems for collecting and sharing information with other agencies

		

		

		

		



		Information gained from other agencies and feeder settings ensures the early identification of children’s needs

		

		

		

		



		Where information received is not useful, or early identification is missed, this being addressed through provision of support or challenge to lead to a more effective approach

		

		

		

		



		There are clear processes to communicate with absent parents about their child’s time at the school or setting e.g area on the website, diaries, photos, stickers or email

		

		

		

		



		Considering the learning environment - Transition and ‘aligned’ practice



		In place /embedded

		Partially in Place

		In Planning

		Not in Place



		The information gathered from home visits, setting visits or reception teachers is used to plan the learning environment at the start if the school year in Nursery, Reception and Year One



e.g. responding to childrens interests, developmentally appropriate resources, schemas, previous experiences, images of family members, allowing children to bring transitional objects to support settling, Use of photographs and labels of children and their families (taken with parental permission) for labels and in welcoming displays.

		

		

		

		



		The learning environment from Nursery to Reception and Reception to Year one reflects elements of provision that children have already experienced in order to provide a secure emotional base. 

		

		

		

		



		The start to the session is carefully considered.



e.g The start to any session facilitates the exchange of information and in nursery allows for family members to settle children. This is used for reception pupils where needed.

There is a degree of predictability to the start of the day and it is a safe and secure place to make mistakes 

		

		

		

		



		There is a gradual change from play based learning to more formal learning at the point of transition to year one



		

		

		

		



		Transition and practitioner knowledge 





		In place /embedded

		Partially in Place

		In Planning

		Not in Place



		All staff working in the Foundation Stage have the opportunity to develop their knowledge of Key Stage One 

		

		

		

		



		All staff working in year one can gain confident knowledge about effective EYFS practice

		

		

		

		



		There are regular opportunities for staff to observe across the phases and plan together

		

		

		

		



		Visits to feeder providers / dialogue with childminders and family members ensures a good understanding of the context for each child

		

		

		

		



		All staff understand the principles behind effective transition and work to agreed parameters



e.g that a child may stand and watch before joining a group activity

		

		

		

		



		A secure approach to the organisation of Transition

		In place /embedded

		Partially in Place

		In Planning

		Not in Place



		Transition activity is planned to take place throughout the school year. It includes a range of events leading to more than one contact with the child, family and school prior to the new school year



e.g. Are transition activities are planned for throughout the year e.g. fun days, invitations to special assemblies, performances, joint celebrations, stay and play sessions

		

		

		

		



		There is enough flexibility in the transition and admission plans that takes account of individual needs.



e.g. there is a pleasant place for a family member to wait if a child is struggling to separate so small periods of time can gradually be built up

		

		

		

		



		Plans are in place to ensure that parents / carers are supported to engage with their child’s learning from the start of the school journey?

Where this is not taken up there are approaches in place to develop greater engagement in different ways

		

		

		

		



		All children receive a home visit, or a meeting is held with family members in another location if the home visit is declined.  This includes children who join mid-year for whom there is a parallel process



Good practice includes: home visit guidelines, procedures and checklists for staff, A photograph album / talking book, video blog or book, with pictures of the setting, staff and activities which can be shared with the child and parents

		

		

		

		



		All children have a key person

		

		

		

		



		Childrens friendships and prior relationships are acknowledged 

		

		

		

		



		New routines/systems are made clear to parents/carers and children in ways they can understand.

e.g photobook of where to put your coat and lunch box, the toilets, the indoor and outdoor spaces, the school hall

		

		

		

		



		There are effective systems in place to ease children into key changes like lunchtimes and playtimes

		

		

		

		



		ALL staff are briefed on children who may be more vulnerable and struggle with the transition. 

		

		

		

		



		There are opportunities throughout the year for children to experience elements of other phases (e.g. time in other classes for story, play, visitors from other year groups etc)

		

		

		

		



		Children and families can contribute to the assessment systems and most (over 70%) do.

		

		

		

		



		Transition is discussed with children and family members so that they can have the chance to allay their fears or curiosities?

Parents/carers and children have the opportunity to visit, look around and join in with activities before moving into the next year group

		

		

		

		



		There is a careful process in place for children with additional needs and / or vulnerabilities e/g SEND or Safeguarding. 



Good practice includes:  starting early, recognising the anxiety this transition presents for some families, offer flexible/staggered start times and individual settling programmes.



Seek advice from the family and wider support teams and professionals such as the pre-school inclusion team (Area SENCOs), specialist teacher team, school nursing, health visitors, etc, before a child with special educational needs starts. 



Ensure all health care plans, health care training and specialist equipment is in place, so the start date is not delayed. Review how each child’s is settling in on a daily basis with parents and key staff



For children who are vulnerable review all documentation and liaise with outside agencies regarding risk and protective factors and access arrangements for children.



Highlight and brief all staff on those children who may be vulnerable and/or have special educational needs.



		

		

		

		



		Action Points
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Transition: A Review of Practice in Schools 


Vision and Values  In place /embedded Partially in Place Planning stage Not in Place 


Transition valued. It is well planned and suitably resourced across the EYFS 


and into Year one. 
e.g Allocation of sufficient time and resources for staff to prepare for all 
aspects of transition, including reading information gathered about the new 
intake 


    


There a designated co-ordinator or a post of responsibility with transition as 


part of their remit? 


    


There is a governor (where appropriate) or SLT oversight with specific 


responsibility for transition into and across the school 


    


There are clear policies and procedures in place in relation the approach to 
Transition, both into school and beyond EYFS into Year one 


    


The approach to transition evaluated and reviewed     


Specific time is planned to allow for baseline assessment in reception      


There is an ethos where parents / carers are valued, included consulted 
with and supported  


    


Communication and Sharing information  
 


 


In place /embedded Partially in Place Planning stage Not in Place 


There is regular engagement with feeder settings and childminders that 
goes beyond the summer term 


    


Engagement with families / parents / carers includes a range of approaches 


to meet individual needs 


    


There is effective provision for parents with English as an additional 


language or with poor literacy skills 


    


Written information is accessible, easy to understand, reviewed and up to 
date?  


    


Website material is reviewed in terms of ease of understanding and 


accessibility, it is up to date 


    


There are a range of opportunities for parents/carers to find out about what 


their children will learn and how they can be involved? (e.g. open days, 


individual/group meetings, sharing workshops, newsletters, blogs etc) 


    


There are effective systems for collecting and sharing information with 


other agencies 


    


Information gained from other agencies and feeder settings ensures the 
early identification of children’s needs 


    


Where information received is not useful, or early identification is missed, 


this being addressed through provision of support or challenge to lead to a 
more effective approach 


    







There are clear processes to communicate with absent parents about their 


child’s time at the school or setting e.g area on the website, diaries, photos, 
stickers or email 


    


Considering the learning environment - Transition and ‘aligned’ 


practice 
 


In place /embedded Partially in Place In Planning Not in Place 


The information gathered from home visits, setting visits or reception 
teachers is used to plan the learning environment at the start if the school 


year in Nursery, Reception and Year One 


 
e.g. responding to childrens interests, developmentally appropriate 
resources, schemas, previous experiences, images of family members, 
allowing children to bring transitional objects to support settling, Use of 
photographs and labels of children and their families (taken with parental 
permission) for labels and in welcoming displays. 


    


The learning environment from Nursery to Reception and Reception to Year 


one reflects elements of provision that children have already experienced in 
order to provide a secure emotional base.  


    


The start to the session is carefully considered. 


 
e.g The start to any session facilitates the exchange of information and in 
nursery allows for family members to settle children. This is used for 
reception pupils where needed. 
There is a degree of predictability to the start of the day and it is a safe and 
secure place to make mistakes  


    


There is a gradual change from play based learning to more formal learning 


at the point of transition to year one 


 


    


Transition and practitioner knowledge  


 


 


In place /embedded Partially in Place In Planning Not in Place 


All staff working in the Foundation Stage have the opportunity to develop 


their knowledge of Key Stage One  


    


All staff working in year one can gain confident knowledge about effective 
EYFS practice 


    


There are regular opportunities for staff to observe across the phases and 


plan together 


    


Visits to feeder providers / dialogue with childminders and family members 


ensures a good understanding of the context for each child 


    


All staff understand the principles behind effective transition and work to 
agreed parameters 


 
e.g that a child may stand and watch before joining a group activity 


    







A secure approach to the organisation of Transition In place /embedded Partially in Place In Planning Not in Place 


Transition activity is planned to take place throughout the school year. It 
includes a range of events leading to more than one contact with the child, 


family and school prior to the new school year 
 


e.g. Are transition activities are planned for throughout the year e.g. fun 
days, invitations to special assemblies, performances, joint celebrations, 
stay and play sessions 


    


There is enough flexibility in the transition and admission plans that takes 
account of individual needs. 
 


e.g. there is a pleasant place for a family member to wait if a child is 
struggling to separate so small periods of time can gradually be built up 


    


Plans are in place to ensure that parents / carers are supported to engage 
with their child’s learning from the start of the school journey? 


Where this is not taken up there are approaches in place to develop greater 
engagement in different ways 


    


All children receive a home visit, or a meeting is held with family members 


in another location if the home visit is declined.  This includes children who 
join mid-year for whom there is a parallel process 


 
Good practice includes: home visit guidelines, procedures and checklists for 
staff, A photograph album / talking book, video blog or book, with pictures 
of the setting, staff and activities which can be shared with the child and 
parents 


    


All children have a key person     


Childrens friendships and prior relationships are acknowledged      


New routines/systems are made clear to parents/carers and children in 
ways they can understand. 


e.g photobook of where to put your coat and lunch box, the toilets, the 
indoor and outdoor spaces, the school hall 


    


There are effective systems in place to ease children into key changes like 


lunchtimes and playtimes 


    


ALL staff are briefed on children who may be more vulnerable and struggle 


with the transition.  


    


There are opportunities throughout the year for children to experience 
elements of other phases (e.g. time in other classes for story, play, visitors 


from other year groups etc) 


    


Children and families can contribute to the assessment systems and most 
(over 70%) do. 


    


Transition is discussed with children and family members so that they can 


have the chance to allay their fears or curiosities? 


    







Parents/carers and children have the opportunity to visit, look around and 


join in with activities before moving into the next year group 


There is a careful process in place for children with additional needs and / 


or vulnerabilities e/g SEND or Safeguarding.  


 
Good practice includes:  starting early, recognising the anxiety this 
transition presents for some families, offer flexible/staggered start times 
and individual settling programmes. 
 
Seek advice from the family and wider support teams and professionals 
such as the pre-school inclusion team (Area SENCOs), specialist teacher 
team, school nursing, health visitors, etc, before a child with special 
educational needs starts.  
 
Ensure all health care plans, health care training and specialist equipment is 
in place, so the start date is not delayed. Review how each child’s is settling 
in on a daily basis with parents and key staff 
 
For children who are vulnerable review all documentation and liaise with 
outside agencies regarding risk and protective factors and access 
arrangements for children. 
 


Highlight and brief all staff on those children who may be vulnerable and/or 
have special educational needs. 
 


    


Action Points 
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Description automatically generated]Warwickshire Early Years Transition Audit 



Name of Organisation:

Date: 

		How well do you: 

		In place

		Under Development

		No





		Evaluate your transition and settling in policies and procedures as a team?

		

		

		



		Ensure enough time and sufficient resources to prepare for all areas of transition?

		

		

		



		Work with parents to evaluate your correspondence to them ?  (Is the tone welcoming, is the information clear and up to date ?)

		

		

		



		Make provision for families with poor literacy skills?

		

		

		



		Ensure material can be accessed by those with English as an additional language?

		

		

		



		Allow time for sharing information about children within the setting and for those joining and leaving?

		

		

		



		Organise a times to welcome parents and pass on key information? In different ways  face to face meeting, video calls, setting brochure / leaflets / welcome packs?

		

		

		



		Plan a programme of formal visits and drop-in sessions that meet individual children and family’s needs?

		

		

		



		Offer flexible/staggered start times and individual settling programmes?

		

		

		



		Invite parents to become involved and suggest ways to help their child?

		

		

		



		Have a photograph album or electronic photo-book, with pictures of the setting, staff and activities which can be shared with the child and parents ?

		

		

		



		Offer home visits or have a space in which a similar meeting can be held either in your setting or elsewhere e.g. local library?

		

		

		



		Have home visit guidelines, procedures and checklists for staff?

		

		

		



		Have an admission and/or home visiting format that gives parents the opportunity to tell you everything they want you to know about their child?

		

		

		



		Use the information you gather to plan the learning environment? (for example, responding to schemas, providing particular resources in relation to childrens interests)

		

		

		



		Use photographs and labels of children and their families (taken with parental permission) for labels and in welcoming displays? / Display childrens work from their visit days / previous areas of the setting ?

		

		

		



		Have a space for parents to sit or wait while their child is settling and operate a flexible approach to children who need a transitional object or family member to stay with them longer?

		

		

		



		Ensure staff consistently allow children time to stand and watch others until they are ready to join in?

		

		

		



		Highlight and brief all staff on those children who may be vulnerable and/or have special educational needs?

		

		

		



		Liaise with outside health/education/social service professionals who may be involved with particular children?

		

		

		



		Seek advice from support teams such as the pre-school inclusion team (Area SENCOs), pre-school teaching team, specialist teacher team, before a child with special educational needs starts at your setting?

Start the process early, so that everything is in place for the admission date ?

		

		

		



		Have different ways of communicating with absent parents about their child’s day

		

		

		



		Respond sensitively to parent’s anxieties and try to understand their reasons for being so?

		

		

		



		Remain supportive but firm with parents who put their own needs first (due to, for example, work commitments) ?

		

		

		



		Have a parallel procedure for children who start in the middle of terms or at other times?

		

		

		



		Ask older children to prepare materials and information that they think will be helpful to new children? (Using talking photograph albums for example)

		

		

		



		Have a six week or planned review to see how the process is going/has been for parent, child and setting?

		

		

		



		Ensure staff have sufficient training to recognise signs of distress / mental health / domestic abuse?

		

		

		







		Next Steps



		Action 1

		Action 2

		Action 3



		







		

		



		Completed:

		Completed:

		Completed:
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Warwickshire Early Years Transition Audit  


 


Name of Organisation: 


Date:  


How well do you:  In place Under 
Development 


No 
 


Evaluate your transition and settling in policies and procedures 
as a team? 


   


Ensure enough time and sufficient resources to prepare for all 
areas of transition? 


   


Work with parents to evaluate your correspondence to them ?  
(Is the tone welcoming, is the information clear and up to date 
?) 


   


Make provision for families with poor literacy skills?    
Ensure material can be accessed by those with English as an 
additional language? 


   


Allow time for sharing information about children within the 
setting and for those joining and leaving? 


   


Organise a times to welcome parents and pass on key 
information? In different ways  face to face meeting, video calls, 
setting brochure / leaflets / welcome packs? 


   


Plan a programme of formal visits and drop-in sessions that 
meet individual children and family’s needs? 


   


Offer flexible/staggered start times and individual settling 
programmes? 


   


Invite parents to become involved and suggest ways to help 
their child? 


   


Have a photograph album or electronic photo-book, with 
pictures of the setting, staff and activities which can be shared 
with the child and parents ? 


   


Offer home visits or have a space in which a similar meeting can 
be held either in your setting or elsewhere e.g. local library? 


   


Have home visit guidelines, procedures and checklists for staff?    
Have an admission and/or home visiting format that gives 
parents the opportunity to tell you everything they want you to 
know about their child? 


   


Use the information you gather to plan the learning 
environment? (for example, responding to schemas, providing 
particular resources in relation to childrens interests) 


   


Use photographs and labels of children and their families (taken 
with parental permission) for labels and in welcoming displays? 
/ Display childrens work from their visit days / previous areas of 
the setting ? 


   


Have a space for parents to sit or wait while their child is 
settling and operate a flexible approach to children who need a 
transitional object or family member to stay with them longer? 


   


Ensure staff consistently allow children time to stand and watch 
others until they are ready to join in? 


   


Highlight and brief all staff on those children who may be 
vulnerable and/or have special educational needs? 


   


Liaise with outside health/education/social service 
professionals who may be involved with particular children? 


   







 


 


Seek advice from support teams such as the pre-school 
inclusion team (Area SENCOs), pre-school teaching team, 
specialist teacher team, before a child with special educational 
needs starts at your setting? 
Start the process early, so that everything is in place for the 
admission date ? 


   


Have different ways of communicating with absent parents 
about their child’s day 


   


Respond sensitively to parent’s anxieties and try to understand 
their reasons for being so? 


   


Remain supportive but firm with parents who put their own 
needs first (due to, for example, work commitments) ? 


   


Have a parallel procedure for children who start in the middle 
of terms or at other times? 


   


Ask older children to prepare materials and information that 
they think will be helpful to new children? (Using talking 
photograph albums for example) 


   


Have a six week or planned review to see how the process is 
going/has been for parent, child and setting? 


   


Ensure staff have sufficient training to recognise signs of 
distress / mental health / domestic abuse? 


   


Next Steps 


Action 1 Action 2 Action 3 


 
 
 
 


  


Completed: Completed: Completed: 
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Introduction  
 
The experience of the global pandemic, subsequent lockdown and social isolation is unprecedented, it is unchartered territory and has affected us all. None 
of us will be returning back to what we were used to.  
 
Because of this, in the coming weeks and months it is important for schools and settings to focus on ‘recovery’ and ‘transition’.   


This process will apply equally to children, families and staff teams.  Whilst the ways in which each group is supported will be different, the principle is the 


same.  This is because the common thread that runs through the lived experiences of everyone is loss.  For everyone, there has been: 


- A loss of freedom  


- A loss of choice  


- A loss of structure  


- A loss of control  


- A loss of social interaction 


 


Alongside this, children and adults alike are very likely to have experienced: 


- An increase in uncertainty 


- An increase in stress  


- An increase in feeling anxiety in themselves and absorbing the anxiety of others  


 


This document has been written for PVI provision, Childminders, School Nursery and Reception, and Nursery School provision.  In it, we look at ways of 
supporting Early Years children, their families and staff teams in the forthcoming transition process.  
 
The impact of Covid 19 is ongoing and so our work in schools and settings must have the capacity to be responsive and adapt to change.  It is important to 


recognise that there is no perfect solution and no ‘one size fits all’   


There is a wealth of high-quality information already published in documentation, on blogs and websites and some of this information is synthesised in this 


booklet.  We have also included references for further reading  
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Reconnecting with Others  
 


1. Recognising and Valuing Recent Experiences  
 


Settings and schools already look and feel very different to how we remember them before the pandemic.  At this time of 
reconnection for everyone, it is essential that we do everything we can to help children, families and staff teams understand 
and be prepared for that difference, whilst at the same time nurturing feelings of safety and comfort within the environment.   
 


It will be helpful if we begin by recognising and valuing the lived experiences of everyone during this challenging time. 
Individual differences will be wide ranging and varied. For example: 


• There are some children and adults who have had a positive experience during lockdown and look forward to their 
return to settings/schools, ready to talk about all the things they have done and learned while being at home.  For 
others this is not the case, and they will need support to engage positively with, what might be for them, an 
uncomfortable and scary experience. 


• Some children, staff and families have accessed settings and schools continuously since mid-March – for them this is 
not a return, but  a change in what they have become used to over the previous weeks with the  re-introduction of 
larger numbers in the environment.  Others have not been on-site but have kept in touch with the school/setting 
through telephone conversations and on-line learning opportunities.  Equally, there may well be a significant group 
who have, for different reasons, not had sustained any contact at all.   


• As time moves on, schools/settings will also begin to welcome new children, families and members of staff, each with 
their own recent lived experience of the pandemic  


 


There is going to be much for everyone to come to terms with and become accustomed to.  Initial responses to the return 
will cover the whole range of feelings, and staff in schools and settings are key to successful transition for every child and 
family.   
 


This will be in a context of uncertainty where the possibility of further local and national restrictions in the coming months is 
real, which is bound to test the resilience and resolve of everyone still further.  However, taking the time to create the space 
for children and adults to share their thoughts and feelings will help schools/settings to then carefully plan bespoke support 
for all, as a new ‘normal’ begins to emerge  
 
So, a valuable approach is to: 


• Recognise and value the recent lived experiences of everyone  


• Create the space for children and adults to share their thoughts and feelings 


• From this carefully plan bespoke support for children and those who care for them to move forward confidently into a place where learning can 
continue successfully  
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2. Responding to Need: Regulate, Relate, Reason 
 
 
Whilst everyone’s recent lived experience has been different there is commonality 
– we have all experienced varying degrees of loss of “routine, structure, 
friendship, opportunity and freedom” (Barry Carpenter 2020).  Each of us has 
dealt with this in a different way.  
 


In recognising the negative experiences, we can respond with “acceptance, 
validation and empathy” (Barry Carpenter 2020).  Looking at the work of Dr Bruce 
Perry can help us to understand what we can do to help children and adults 
become regulated, calm and settled.  
 
REGULATE  
 


Work on Regulation is an essential starting point for all children, parents and staff. 
Individuals may be experiencing feelings that lead to fight/flight/freeze responses, 
so we must find ways to help individuals to feel calm and in control of their 
feelings.   
 
We have all been in situations where we feel so uncomfortable, scared or 
vulnerable that we are unable to think straight – the “my mind has gone blank” 
occasion.  This helps us understand how children and adults may feel, coming into 
an unfamiliar environment, maybe with people around them that they do not 
know well.   
 
For children, separating from their parents and home might be traumatic.  Similarly, we might expect our staff members to work in an unfamiliar part of the 
setting, with a different routine. Parents returning to our setting or school might see a very different place to the one they are used to – with new signage, 
redefined entrances and exits and restricted access. These are examples of circumstances where we need to plan support for those around us to help them 
cope with their response to change. Spending time doing this is a sound investment. 


This power point presentation provides further support:             


COVID_19_Trauma_I


nformed_Recovery_and_Return___Early_Years.pptx
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So, what do children, parents and staff need to help them regulate and how are we able to help?   
 


• For children - the most important sense is the one of safety and security.  We can: 
o Support parents in preparing their child in advance about who will be at the setting, who is going to be their key person each day, what the routine 


of the day looks like etc,  
o Ensure adults are gently honest with children.  Things have changed and being sensitively transparent about this with children is important.  
o Ensure all the preparations which are normally in place at transition times are even more explicit now and realise they may need to be in place 


over an extended period to help children to regulate  
 


• For parents - regular, accessible communication will help allay their fears, reducing family stress and anxiety which may be easily transferred to children. 
We can:  


o Provide information that is clear and specific, and which makes explicit what has stayed the same and what is different – this will do much to 
reassure families.  


o Encourage parents to see the ‘return to school’ or ‘starting school’ as a positive experience for their child and help them understand that seeing 
their parents calm and secure about their return will do much to support children. 
 


(Please see Appendix A ‘Transition in Early Years within the Context of COVID-19:  Things to Consider’) 
 


• For staff - experiencing confident, compassionate leadership of the school/setting instils confidence. We can: 
o Engage in sensible planning which is shared and discussed, with clear expectations set out  
o Ensure all staff and teams have an understanding of their part in the implementation of planning 
o Provide opportunities for staff to talk about their worries and fears, and know that they are acknowledged  
o  Make clear that there is a joint approach to developing a supportive physical and emotional environment 


 
Putting in place systems for communication, such as effective Supervision meetings is an effective way of ensuring the status and importance of individual 
communication at work. 


 
 


 







5 | P a g e  
 


 


RELATE  
 
Relationships will be the foundation for everything that follows in this period of reconnection.  There may have been 
some on-going contact with children, families and colleagues but there is no doubt that building trust and confidence will 
require attention. 
 
Understanding the impact of limited social and professional contact will be an important indicator of what next steps 
need to be in place for individuals.   
Some children and adults will be looking forward to a return to the setting and will want “to get on with it!”  Others will 
be more reluctant.   In homes where there has been a lot of stress, maybe due to financial and welfare concerns, children 
may have been exposed to more negative experiences which will possibly be on-going.  Parents and staff will have been 
coping with the everyday challenges of caring for their families and managing professional expectations, with very few 
opportunities to socialise or take part in leisure activities which usually help us to deal with stress in everyday life.   
 
There is no doubt that returning to the school/setting is an additional change which will add to the stress levels for everyone, and responses to this will be 
variable.  Some will be able to take it all in their stride, others will find it very difficult because it is yet another thing for them to cope with, and many will 
experience ‘ups and downs. 
 Successful reconnection, through re-establishing and reviving relationships, and also establishing new relationships, will be dependent on: 


Supervision  
An effective supervision system,  is a really good way to set up and maintain quality opportunities for staff to communicate.  
 
Supervision focusses on  


• the support that leaders can give to staff  


• the support staff can provide to one other, and  


• how everyone has a responsibility to look after themselves too 
 
Within the supervision process, it is important that the school/setting considers including time for staff to:  


• recognise what makes them feel calm and in control, and then  


• make sure that they have opportunities to do those things 
 
It’s also important that staff make time to think about how they themselves are going to feel in this “new normal” and prepare themselves (in the same way that they 
prepare the children and families) for how things might look and feel.   
As an adult in this situation, identifying things to look forward to and things that cause concern, and being able to communicate these things so that they can be 
addressed, is really helpful.  So, in  the same way that staff teams will help children to build connections again, adults should  make time to talk, socialise, share 
experiences, and give and gain support to their colleagues. 
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What needs to happen: Things we might do: 


 
Time and status must be 
given developing 
relationships  
 


• Work closely with parents to find out all relevant information about the child and family, in the context of the pandemic, to 
build a clear picture of the child and instil confidence 


• Whether children are returning, or new to the setting, look at extending the usual transition period to allow more time for 
settling if needed and ensure this is flexible and responsive to need  


• Where children have been in the school/setting in the Summer term, look to build further on the relationships they have 
established with key staff and other children and gradually widen the number of relationships developed in the new  academic 
year  


• Encourage staff to be available to children and other adults and know that the school/setting views developing relationships as 
a key priority at this time 


• Be patient – investing time in the short term will pay off in the longer term 
 


 
 
 
Listening & Speaking 
opportunities must be given 
the highest priority   
 
 


• Create ample opportunities and spaces for conversation – working together on practical tasks really helps talk to flow and 
often those involved are more relaxed and comfortable to talk whilst they are playing or working together  


• Follow the lead of the child – if they prefer to learn outdoors or in the construction area, for example, adults should support 
talk, between children and between adult-child, wherever the child is most comfortable   


• Establish and maintain consistent routines – this promotes a feeling of security which will support oral communication 


• Ensure there is plenty of time for talking – making sure conversations are not rushed and that children are invited to talk as 
and when they are confident to do so 


• Ensure key people are available for adults and children – reconnecting with people we previously had strong relationships with 
before lockdown will probably be easier  


• Consider the benefits of maximising listening and speaking opportunities on a one-to-one basis or in small groups to build 
confidence and to enable those involved to be supported  


• Refresh use of Sustained Shared Thinking techniques by all practitioners working in the setting  


• Promote a sense of fun and discovery! Offering experiences and opportunities that inspire is likely to encourage high quality 
talk 
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REASON  
 
When regulation is in place and relationships are positive, then it is possible for successful learning to follow. If we refer back to Dr Perry’s triangle it is clear 
that this is the point at which we can now focus on moving learning forward, when children are confident and secure enough to enjoy and accept the 
challenges of new work.   
 
In moving to the Reason stage, one approach might be for the school/setting to look at the following:  
 


Climate – checking the emotional 
landscape for the child  


 
 
  
  
 
 
 
 
 
 


 
Children may not have been at the school or setting, but they have still been learning, however the context and what they have learned will vary enormously 
and may not be recognisable on a traditional setting curriculum. Nevertheless, important contributions to learning will have been made.   
 
Practitioners should, as a starting point, seek to gather as much information to determine if children are ‘ready to learn’.  This will involve talking to parents 
and practitioners who know the children well, firstly about the child’s social and emotional strengths and needs.  Alongside this finding out about recent 
learning, including skill development is crucial.  Sometimes more in-depth assessment in particular areas might be needed.  Together this information will 
enable the child’s key person to put together a holistic baseline for the child.   
 
This information could be summarised in a simple ‘Transition One Page Profile’ which might include: 
 


• Information on the Recent Lived Experiences of the Child  


• Summary of Recent Learning – Knowledge, Skills and Understanding 


• Next Steps and Review Opportunities  


Facilitation - supporting children to reflect on what 
they know and can do, helping them to take next 
steps in learning, remember their learning and be 
able to articulate this  


Provision – reviewing the child’s existing knowledge 
and skills, planning next steps and providing a learning 
environment to enable this  
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The Transition One Page Profile (please see an example in Appendix B) could be a valuable source of information for the school/setting to use in planning its 
provision for the child.  From this an enabling environment can be set up to support learning with the role of the adult clearly defined within it  
 
This process of Climate, Provision, Facilitation is cyclical and based on on-going observational assessment carried out by all practitioners working in the 
setting.   
 
We should be mindful that whether children have been at home or accessing the school/setting in the Summer term, school will have looked and felt very 
different for everyone, so learning has been disrupted.  It is vital that time is spent on helping children to review past learning so that it is refreshed and fully 
embedded.  This process can then be extended to incorporate more ‘new learning’.   
 
Whilst practitioners and leaders will be keen to ensure children make accelerated progress, this must not be at the expense of taking the time needed to 
ensure children have the opportunity to Regulate, Relate and Reason 


 
3. Summary of Recovery and Reintegration – additional information  
 


 
Recovery and reintegration is covered really well by Dr Alison D’Amario, in ‘Preparing for the Return to School’  
https://www.youtube.com/watch?v=nFTSWTOrnG0   
She talks about 5 areas for consideration.  These are areas that can support successful transition back into the setting, and 
although the focus is on children, it can be clear that many of the considerations apply to adults too. 
 
To summarise, the 5 areas are: 
 


Sense of safety 
 


This is achieved through the following:  


• Consistent, predictable routines  
o Communicated to parents and children before return if possible.  
o Use of visual timetables to support 


• Giving plenty of notice for transitions through the day, using visual and aural signals  


• Making transitions calm and unhurried 


• Being aware of the children who have been in the setting throughout lockdown and supporting them to accept the challenges 
they face when other children and more adults return to the setting. 


• Providing or using existing spaces for children to withdraw to alone, if they want some time away from others, to relax and/or 
regain calm. (Making sure there are spaces where adult can go too) 



https://www.youtube.com/watch?v=nFTSWTOrnG0

https://www.youtube.com/watch?v=nFTSWTOrnG0

https://www.youtube.com/watch?v=nFTSWTOrnG0
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• As children may show their feelings through their behaviour, trying to ask why they are behaving as they are, and looking  for 
ways to support children to find alternatives, for example using emotion coaching. 


There may be instances of anxiety around separation.  This is normal and should be expected in this situation.  Children’s feelings 
should be validated, and strategies employed to help them cope and become more confident that they are safe.   


Sense of calm 
 


Self-care is key  
If adults are calm then that emotion can be transferred to children (emotion contagion) 
https://www.mentalhealth.org.uk/publications/how-to-mental-health 
A sense of calm might be achieved by: 


• Making sure that the key person approach is in place and children have access to frequent conversations with their key person 
so that he/she can monitor how each child is coping 


• Ensuring children know that they have a person that they can consistently depend on for support 


• Focusing on what children have done and learned over the previous weeks, avoiding the temptation to ‘test’. 


Sense of self 
and collective 
efficacy 
 


This is about gaining a sense of control and purpose and might be achieved by: 


• Focusing on talking about and celebrating what children are doing well, particularly around new and different routines. 


• Ensuring that there are goals for children each day, not necessarily all about learning as they may not yet be able to engage the 
reasoning part of the brain successfully but make the goals fun and attainable. 


• Having opportunities to discuss how children are feeling about being in the setting. 


• Helping children enjoy having responsibility and looking for opportunities to develop their sense of purpose  


Sense of 
connectedness 
 


This might be through: 


• Establishing a sense of reconnection with the environment and the staff through the use of photos, videos, welcome messages, 
virtual introductions to staff etc, before children arrive in the setting if possible. 


• Ensuring that there is time for children to talk with each other and the staff, rebuilding or forging new relationships. 


• Planning and offering activities which bring children together and promote feelings of belonging – “our……” “this is the way 
we….” 


Promoting hope 
 


This might be done by: 


• Finding simple ways to talk about what children have learned from their experiences, the things that they have been happy 
about, and the things that they are looking forward to now in the setting and at home. 


 
 
 
 
 
 
 



https://www.mentalhealth.org.uk/publications/how-to-mental-health

https://www.mentalhealth.org.uk/publications/how-to-mental-health
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4. Further Support  
 
In addition to the information, references and links in this document, there is a wealth of excellent ideas and strategies to support leaders and staff available 
online.  This bank of information is growing all the time.  
 


Warwickshire Contacts: 
 


Family Information Service:  www.warwickshire.gov.uk/s  
Health visitors: www.swft.nhs.uk/our-services/children-and-young-peoples-services/health-visiting 
School nurses: www.compass-uk.org   
Warwickshire Teaching School Alliance:  www.warwickshire-tsa.com  
Warwickshire Educational Psychology Service:  https://apps.warwickshire.gov.uk/Wes/services/3320 


RISE emotional health and wellbeing: www.cwrise.com  
Facebook link WCC early years: https://en-gb.facebook.com/wccearlyyears/   
WCC SEND: www.warwickshire.gov.uk/send  
School Admissions 
 
Wider materials  
 


The Coventry SEND support service who have developed an Early Years Recovery Curriculum which provides detailed information and resources. This can be 
accessed here:  https://www.coventry.gov.uk/info/62/coventry_send_support_service/3634/early_years_recovery_curriculum/2 
 


The Coventry Early Years Service provide a Covid-19 Operational Tool Kit which includes information and support related to transition. This can be accessed here:  
https://www.coventry.gov.uk/info/359/childcare_providers/3061/provider_resources 
 


We would also recommend that you look at the Bristol Early Years guidance “EYFS Unique Transitions Guidance 2020, Covid 19 Recovery Phase” 
https://www.bristolearlyyears.org.uk/wp-content/uploads/2020/06/Unique-Transition-Guidance-for-the-EYFS-1.pdf.  This document provides extensive 
guidance and many practical ideas. 
 


The following links are also useful:  
 


https://www.annafreud.org/early-years/early-years-in-mind/ 
 


https://www.haringey.gov.uk/sites/haringeygovuk/files/eps_transition_document.pdf 
 


https://southgloshead.wordpress.com/2020/06/21/returning-to-civilisation-a-leaders-guide-to-ending-the-weirdest-school-year-ever/  
 


https://southgloshead.wordpress.com/2017/10/01/the-post-it-rap-a-100-tiny-steps-to-success/ 
 


https://www.eymatters.co.uk/wp-content/uploads/2020/05/Maureen-Hunt-Emotional-Wellbeing-Presentation.pdf 
 


https://youngminds.org.uk/blog/supporting-a-child-with-grief-and-loss-during-the-covid-19-pandemic/ 
Children’s emotional health “Sorted Books” www.warwickshire.gov.uk/sorted 



http://www.warwickshire.gov.uk/s

http://www.warwickshire.gov.uk/s

http://www.swft.nhs.uk/our-services/children-and-young-peoples-services/health-visiting

http://www.swft.nhs.uk/our-services/children-and-young-peoples-services/health-visiting

http://www.compass-uk.org/

http://www.compass-uk.org/

http://www.warwickshire-tsa.com/

http://www.warwickshire-tsa.com/

https://apps.warwickshire.gov.uk/Wes/services/3320

https://apps.warwickshire.gov.uk/Wes/services/3320

http://www.cwrise.com/

http://www.cwrise.com/

https://en-gb.facebook.com/wccearlyyears/

https://en-gb.facebook.com/wccearlyyears/

http://www.warwickshire.gov.uk/send

http://www.warwickshire.gov.uk/send

https://www.coventry.gov.uk/info/62/coventry_send_support_service/3634/early_years_recovery_curriculum/2

https://www.coventry.gov.uk/info/62/coventry_send_support_service/3634/early_years_recovery_curriculum/2

https://www.coventry.gov.uk/info/359/childcare_providers/3061/provider_resources

https://www.coventry.gov.uk/info/359/childcare_providers/3061/provider_resources

https://www.bristolearlyyears.org.uk/wp-content/uploads/2020/06/Unique-Transition-Guidance-for-the-EYFS-1.pdf
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https://southgloshead.wordpress.com/2017/10/01/the-post-it-rap-a-100-tiny-steps-to-success/

https://www.eymatters.co.uk/wp-content/uploads/2020/05/Maureen-Hunt-Emotional-Wellbeing-Presentation.pdf

https://www.eymatters.co.uk/wp-content/uploads/2020/05/Maureen-Hunt-Emotional-Wellbeing-Presentation.pdf

https://youngminds.org.uk/blog/supporting-a-child-with-grief-and-loss-during-the-covid-19-pandemic/

https://youngminds.org.uk/blog/supporting-a-child-with-grief-and-loss-during-the-covid-19-pandemic/
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Appendix A  


Transition in Early Years within the Context of COVID-19:  Things to Consider 


* Nursery includes PVI provision, childminders, nursery class and nursery school provision 


Support and provision – it is important to present information and materials in a variety of ways as access to technology and translation services varies between families  


Early Years Foundation Stage 
Transition 
Stage 


What might 
happen? 


Potential Solutions might include:  Reflection Points  
 


Home to 
Early Years 
 
 


Children have not 
accessed the usual 
‘stay and play’ or 
settling in sessions 
to support the 
transition from 
home to a nursery 
setting 


Ensure all the preparations which are normally in place at transition times are even more explicit 
now and realise they may need to be in place over an extended period to help children to 
regulate  


• Ensure website / social media pages / welcome letters have a message welcoming new child 


and family and outline what contact will be made and when 


 


• Develop a leaflet/pack around ‘starting nursery’ for families to share with children 


 


• Provide electronic and printed versions of photobooks of staff and the environment - posted 


and shared directly with child and family or via a link on school website and/or Facebook page 


 


• Consider filming a 360 tour of the organisation and sharing this 


 


• Support parents in preparing their child in advance about who will be at the setting, who is 


going to be their key person each day, what the routine of the day looks like etc 


 


• Ensure adults are gently honest with children.  Things have changed and being sensitively 


transparent about this with children is important.  


 
• Be committed to build in time to offer ‘stay and play’ and settling in sessions once children are 


able to come on site in the new term, guidance permitting  


Settling in will look different for 
each child and family – how can 
we keep the process flexible to 
support individual need?  
 
How long will we need to 
extend the induction/ settling in 
process in the new term?  
 


Home to 
Early Years 
 
 


Parents and carers 
have not had 
opportunity to 
share information 
face to face  


Provide information that is clear and specific, and which makes explicit what has stayed the 
same and what is different  
Encourage parents to see the ‘return to the setting’ or ‘starting at the setting’ as a positive 
experience for their child and help them understand that seeing their parents calm and secure 
about their return will do much to support children. 


Consider the support that is 
given to parents after spending 
such a long period self – 
isolating. 
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Home visits to 
support keyworker 
relationship may 
not be possible 


 


• Contact parents by phone call to give them the opportunity and time to talk to you 


 


• Pre-record teachers / support staff reading their favourites story and share  


• Send a series of electronic postcards to support building of relationships  


 


• Gather information from the family about the child’s experience during Covid 19.  Record this 


on the Transition One Page Profile, if used  


 


• Consider first sessions for families on site to be in small ‘stay and play’ groups accessing the 


outdoor area only.  Use this time to collect further information from parents using the 


Transition One Page Profile, if used  


 


Consider if particular 
information is needed from 
parents, relating to the child’s 
lived experiences of the 
pandemic  
 
Consider whether use of the 
outdoor space improves parent 
and child confidence in the 
setting after a long period of 
social isolation 


Home to 
Early Years 
 


Home learning / 
building learning 
skills & attitudes  
 


• Provide short activities for the parent and child to do together and bring to school on their first 


visit 


 


Consider accessibility and 
childrens interests and how to 
build home learning that is not 
just screen based  


Home to 
Early Years 
 


Building 
relationships. 
 
 
 


• Use the Transition One Page Profile to gather more information about the child prior to them 


starting/during their initial visits  


• Build in more time for parents to spend in the setting with their child and the Key worker 


How do we offer reassurance in 
a variety of ways given the 
recent impact of the pandemic?  


Home to 
Early Years 
 


Handover between 
settings may not be 
as robust due to 
the pandemic  


• For children moving from one provision to another, make contact so that information can still 


be exchanged even if this needs more time to achieve  


 
 


What is the key information 
needed about the child, given 
that a visit to see them in their 
previous provision is not 
possible?  


Early Years 
to 
Reception 


Children may not 
have the usual 
induction sessions 
from a nursery 
setting into school   
 
 
How information is 
shared between 


Ensure all the preparations which are normally in place at transition times are even more explicit 
now and realise they may need to be in place over an extended period to help children to 
regulate  
 


• Develop a leaflet or pack around ‘starting school’ for families to share with children 


 


• Ensure website / social media pages / welcome letters have a message welcoming the 


child and family and outline that contact will be made and when. 


 


 
 
 
 
 
 
Children entering Reception 
may not have had the breadth 
of experience of EYFS and may 
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new school and 
parents  
 
 
 


• Develop an approach to contact children and families prior to starting the school e.g. 


phone/email/video contact with parents and gather consider how you can collect 


information about the child 


 


• Provide electronic and printed versions of photobooks of staff and the environment. These 


could be posted and shared directly with child and family or via a link on school website 


and/or Facebook page. 


 


• Consider filming a 360 tour of the organisation and sharing this 


 


• Pre-record teachers / support staff reading their favourites story and share this with new 


attendees to support familiarisation 


 


• Send a series of electronic postcards to keep in touch that talk about the fun things to do 


at nursery or reception 


 


• Provide short activities for the parent and child to do together and bring to school at the 


start of the autumn term.   


 


Provide information that is clear and specific, and which makes explicit what has stayed the 
same and what is different  
Encourage parents to see the ‘return to school’ or ‘starting school’ as a positive experience for 
their child and help them understand that seeing their parents calm and secure about their 
return will do much to support children. 


 


• Support parents in preparing their child in advance about who will be at the setting, who is 


going to be their key person each day, what the routine of the day looks like etc 


 


• Ensure adults are gently honest with children.  Things have changed and being sensitively 


transparent about this with children is important.  


 
• Be committed to build in time to offer ‘stay and play’ and settling in sessions once children 


are able to come on site in the new term 


 


not be ‘ready to learn’; there 
may be more challenges around 
personal, social and emotional 
development How can this 
message be shared with parents 
to reassure them?  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Consider if particular 
information is needed from 
parents this year, relating to the 
child’s lived experiences of the 
pandemic  
 
Consider whether use of the 
outdoor space improves parent 
and child confidence after a 
long period of social isolation 
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• Begin to gather information from the family about the child’s experience during Covid 19.  


Record this on the Transition One Page Profile, if used  


 


• Consider organising the first sessions for families on site to be in small ‘stay and play’ 


groups accessing the outdoor area only.  Use this time to collect further information from 


parents using the Transition One Page Profile, if used  


 


• For children moving from one provision to another, make contact so that information can 


still be exchanged. 


 


• Collect assessments from Nursery settings. This may include a report up to the Spring 


Term 2020.  Organise phone-calls/video calls with keyworkers. 
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Appendix B  
 


EYFS Transition – One Page Profile  


Name: 
Date of Birth:  
 
 


SEN Support: 
 
 


Notes on the ‘Lived Experience’ of the Child during Covid 19 e.g. where the child was living and family circumstances, 


likely pressures on the family, how much time (if any) was spent at the setting, known bereavement.  Information to include views of 
parents/carers   
 
 
 
 
 
 


Notes on Recent Learning e.g. if in the school/setting during the Summer term, how well has the child accessed learning?  If at home, 


has the child accessed any home learning, if known?  Has the family/child talked about any activities undertaken with the family?    
 
 
 
 
 
 
 
 


Assessment Notes e.g. summary of observation notes during transition, information from Leuven Scales, ELSA assessment or Boxall 


Profile if applicable; notes on progress on EHCP if appropriate  
 
 
 
 
 


Ready to Learn e.g. what level of confidence do children display in the following areas 


• playing and exploring - children investigate and experience things, and ‘have a go’; 


• active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy achievements; and 


• creating and thinking critically - children have and develop their own ideas, make links between ideas, and develop 
strategies for doing things. 


 


 


Next Steps in Learning 
 


•      


•       


•         


 


Notes:  
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Leading Thoughtful


Transitions


• These after all are the 
people who are actually 
experiencing the change, so 
we should never make 
assumptions about how they 
are feeling about it.’


(Julie Fisher Early Education Journal 2006 
50:10)







Types of Transition


• Milestones from birth that take 
place throughout life


• Daily routines and events







How many 
transitions did 
you encounter 
yesterday ? 







And…. how 
many transitions 
are there in the 
course of a day 
for a child?







Types of 
childcare 
& 
education
from birth 
to 5


• Cared for by parents


• Cared for in the family


• Nanny/au pair


• Child minder


• Toddler group


• Day nursery


• Nursery school


• Nursery class


• Pre-school


• Creche


• Reception class


• Year 1







Jigsaws


Laylan


6 – 24  months 


Lives with dad who works part


time. With Nanny 3 days a week. Goes 


to work place Creche 2 days.


25 months 


Starts Nursery 5 mornings  a week.  


Collected by childminder for the 


afternoons


51 months: Starts Reception Class and 


stays at the After School Club Reception 
class


Nanny


Nursery


Childminder  


After 
school club


creche







Jigsaws


Amtibah


birth – 20  months (august born)


Childminder 3 days / Parents 2 days


20 months  - 36 months


Parents separate, move to a new area, 


starts and private day nursery 45 hours a 


week


37 months – 47 months


Moves again, starts at a nursery school 


combined with childminder


48 Months  -starts at a Reception Class 


and goes to a new childminder before 


and after school


Childminder


Day 
Nursery


Childminder  


Reception 
class


Parents


Childminder  Nursery 
school







Transition Experts ?







Toxic 
Childhoods ? 


• 'Cortisol is a stress hormone. It washes through the body and brain 
when the child is distressed’ Goldschmied and Jackson 1994/2004


• Depression, anxiety disorders, alcohol and substance abuse, and 
eating and digestive disorders have all been linked with unrelieved 
stress in early life







The child for whom being away from 
home is still stressful, despite 
appearing to cope is possibly having to 
function in a high stress level. 


What might this look like ? 


• Lack of attention


• Poor concentration


• Poor attitude or motivation 


• Lack of self control / inability to self regulate 


• Heightened sense of control


• Behaviour difficulties


• Poor social skills / does not form friendships


• Poor self-help


• Unwillingness to be taught


• Anxiety /fearful


• Needing lots of reassurance


• Poor initiative


• Stands back


• Passively engaged







But behaviours at home


• Bedwetting
• Mood swings
• Temperament changes
• Clinginess
• Loss of appetite


• Nightmares
• Tummy aches etc


All fine in the setting?







A good transition….


• Will enable every child to feel ‘held’ in mind


• Will build a sense of belonging 


• Will allow a child to feel like a 'fish in water’


All of which contribute to feelings of safety and unconditional acceptance 
which enable them to feel ready, willing and able to make the most of 
the new situation and to 'hit the ground running







Key Principles for Effective Transition


• Everyone understands the transition process should be handled sensitively with the 
children’s social, emotional and educational needs placed central to the process


• Is planned, well organised and adequately resourced


• Information sharing includes as many positives as possible, so children build upon 
their successes early on in their new surroundings


• Positive relationships with families and working in partnership is seen as crucial to 
the success of the transition process 


• Partnership with other professionals is integral to reduce the chances of vital 
information being omitted during the transitional period.


• Is flexible and adaptable in its approaches when needed, finding innovative ways 
to better meet the needs of children and their families


• Is understood to be an ongoing process, not a ‘one off’ event and considers the 
impact of previous transitions







Transition, an event or an alignment of practice ?


Principles for Year one


• A whole school approach to successful transition is important
• A similar environment builds opportunities for children to continue to initiate 


learning independently
• Effective assessment continues to plan for the next steps in children’s learning 


building on the summer term in reception
• Parental understanding and awareness of the value of play
• Emotional environment and approach needs to minimise additional stress
• Don’t forget what we know about ‘how’ young children learn







Transition, an event or an alignment of practice ?


Auditing practice


Communication, flexibility and organisation are the keys to a 
smooth and effective transition process, Are we ready ? 







Children need adults who: understand child development


• Appreciate the uniqueness of each child


• Match observations against knowledge of child development to ensure 
accurate transition information is shared


Understanding Transitions in the Early Years: Supporting change through attachment and resilience O'Connor 2012


Children need adults who: give them time


• to become familiar with the idea of moving on


• to talk about it


• to express their feelings in other ways


• to reflect on what they already know and have learned


• to absorb new information
• to revisit and remember what went before
• to adjust to the changes 
• to make mistakes without the fear of being judged
• to allow for regression as much as consolidation.







Children need adults who: listen to them


• to find out what worries or excites them about a move


• how they might like to influence aspects of the experience
• telling us they need help with the little things as well as the big things.


• honour and accept children's feelings and don't try to dismiss them as not 
being valid.


Understanding Transitions in the Early Years: Supporting change through attachment and resilience O'Connor 2012


Attachment: Children need adults who:


• support and maintain primary attachments through secure secondary 


attachments


• use a key person approach to support attachment


• Do not judge the quality of attachment in families but have the insight to 


recognise levels of insecurity and vulnerability and respond sensitively to 


the way that the family handle transition and separation


• challenge unnecessary moves







Children need adults who are insightful and:


• understand the significance of the 'honeymoon period'


• recognise children's less obvious ways of showing their distress and 
anxiety during transition and separation.


Understanding Transitions in the Early Years: Supporting change through attachment and resilience O'Connor 2012


Children need adults who: respect their way of making 
it work because they:


• listen to and observe how the child and family handle the separation 
from each other


• value the transitional objects/ rituals and routines children use to comfort 
themselves until they are ready to go it alone.







Children need adults who: appreciate what they bring
with them and:


• find out and acknowledge learning from home or previous setting, gather, 
read and take notice of all information passed to them about progress, 
motivations and interests as well as home culture, language etc.


• are non judgmental or over-focussed on 'correctness', particularly with 
regard to physical or self-help skills.


• actively seek to make and maintain strong links with home and other settings


Understanding Transitions in the Early Years: Supporting change through attachment and resilience O'Connor 2012


Children need adults who: understand emotional resilience


• means having enough resilience to handle the 'tough stuff' (stress) when it 
comes along


• doesn't develop just from surviving lots of 'tough stuff’
• know it is more likely to develop from having enough of the 'good enough 


stuff' to feel secure ... and just enough of the tough stuff to build confidence







Children need adults who are emphatic and:


• relate to children's anxieties and concerns around transition


• reflect on the environment and experiences provided and gauge 
appropriateness for individuals


• able to handle own feelings triggered by a child's distress or anguish 
during separation and seek out help when necessary.


• don't attempt to dismiss or distract a child (or parent) from their feelings 
and emotions during times of transition, but acknowledge, honour and 
accept their sadness or anxiety as a natural and authentic response to 
separation.


• identify and label these feelings for the child to help to build an 
emotional vocabulary for the child and to model empathy


Understanding Transitions in the Early Years: Supporting change through attachment and resilience O'Connor 2012







Children need adults who: build warm, friendly links with 
their families and:


• understand children need to see 
the relationship between home 
and the setting is strong, 
supportive, reassuring and 
strengthens continuity between 
the different worlds or 
'microsystems’ (Bronfenbrenner 
1979)


• make sure children see warm, 
reciprocal relationships between 
their parents / carers and 
practitioners, who do not assume 
they know best!


Understanding Transitions in the Early Years: Supporting change through attachment and resilience O'Connor 2012
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